





CHAPTER 7

TUTORS IN EDUHIVE



EVALUATION OF TUTORS’
WORK

TUTORS AT EDUHIVES

serve as administrators of the [earning centers, moderators of the [earning process, and instruc-

tors for both academic and extracurricular activities. Typically, the work of two tutors — who
alternate shifts at one center — is funded by a partner for a defined period, while their activi-
ties are coordinated by a savED coordinator. Tutors also ensure the delivery of soft activities,
manage EduHive social media pages, and act as a bridge between the foundation, the center,

teachers, and school administration.

CHILDREN RATED THE LEVEL OF SUPPORT AND UNDER-
STANDING PROVIDED BY TUTORS AT 4.4 OUT OF 5.

11% OF CHILDREN SAID THAT IF THEY
FELT SAD OR NEEDED ADVICE, THEY TEACHERS RATED THE
WOULD TURN TO A TUTOR AT EDUHIVE. LEVEL OF COOPERATION
WITH TUTORS AT 4.8
OUT OF 5.

This figure significantly exceeds the level
of trust placed in school teachers (2%),
grandparents (1.8%), and siblings (5§%),
and is second only to trust in friends (16%)
and parents (48.5%).




TUTORS HELP TEACHERS IN THE FOLLOWING AREAS:

PREPARING EQUIPMENT FOR USE (COMPUTERS, PROJECTORS) — 81 °/o:
PREPARING HANDOUT MATERIALS — 89 °/o:

COORDINATING SCHEDULES — & °/o:

ASSISTING DURING LESSONS — 97 °/o;

SUPPORTING CLASSROOM DiscIPLINE — 22 %.

DID NOT ASSIST — 2 %

PROFESSIONAL
DEVELOPMENT OF TUTORS

97 5 °/ OF TUTORS CONFIRMED THAT THEY ACQUIRED NEW
s (4]

KNOWLEDGE AND SKILLS WHILE WORKING AT EDUHIVES.

IN PARTICULAR, THEY HIGHLIGHTED THE FOLLOWING AREAS:

86

NEW TEACHING METHODOLOGIES:

informal approaches to working with children; tutoring approaches that provide
individualised support; organising children’s leisure time outside school hours;
skills for working with different age groups.



SOFT SKILLS:

development of organisational and communication skills,
multitasking, mobility, creativity, and flexibility.

MASTERY OF MODERN EDUCATIONAL
TECHNOLOGIES AND PLATFORMS:

working with EdEra, Diia, Osvita, Minecraft Education;
maintaining electronic attendance logs; using new resources
for activity planning.

PARTICIPATION

IN TRAININGS AND
SPECIALISED LEARNING
PROGRAMMES:

STEM, SEL and SEEN trainings;

courses in media literacy,

cybersecurity, first aid, humane
education, national and civic
education topics; other webinars

and certification programmes.




A tutor from a Digital

the Apostolove community

Learning
Centre in

(Dnipropetrovsk oblast) shared:

Yes, during my work at the educational
center | gained many new knowledge and
skills. Above all, |1 learned how to work
with children of different ages and lev-
els of preparation, how to find an indi-
vidual approach to each child, and how
to support their motivation and interest
in learning. We also constantly undergo
training and improve our competence,
mastering new methods for developing cre-
ative, social, and emotional skills. Working
at the center helped me improve my com-
munication skills, organise activities effec-
tively, and create a friendly atmosphere
for children and colleagues.

A tutor from a Digital Learning Centre
in the Paviohrad community (Dnipropetro-

vsk oblast) noted

| improved my pedagogical skills: | learned
to better understand the needs of chil-
dren of different ages, to find an individual
approach, and to support their motivation.
| also mastered new methods of conduct-
ing classes in modern formats (interactive
games, team exercises, elements of art,
and play therapy). Working during wartime
taught me to respond flexibly to change
and to create a safe and supportive space
for children.

OPPORTUNITIES PROVIDED BY SAVED ARE SUFFICIENT;

81 5 °/ OF TUTORS STATED THAT THE TRAINING AND EDUCATIONAL
s ()

7,2%

WOULD LIKE ADDITIONAL TRAINING
FOR THEIR TUTORING ROLE;

11,3%

BELIEVE THERE IS TOO MUCH
TRAINING AND THAT ITS VOLUME
SHOULD BE REDUCED.



0,
72,5 /O OF TUTORS ARE READY TO DEDICATE E-4 (o1 3308,/ 4

TO PROFESSIONAL DEVELOPMENT;

o,
7 /o ARE WILLING TO SPEND =3, [elV] -

1,5 % more THan TN

28,5 % ARrE WILLING TO SPEND LESS THAN | 1HOUR|

ON ADDITIONAL TRAINING,

which is linked to heavy workloads and limited access to online courses due to power

outages.

The amount of time tutors are willing to invest correlates with their motivation to acquire

new skills for working with children: 80% are highly motivated, while the remaining 20% show

partial interest.

THE IDEA OF CREATING
A TUTOR COMMUNITY
IS SUPPORTED BY

80’5 % OF RESPONDENTS

(32% answered "yes,”
48.5% "rather yes").

46 % OF TUTORS

are ready to actively participate in such
a community if it is established,

S4%

MIGHT PARTICIPATE.



93 5 °/ OF TUTORS WANT TO LIVE AND

4 O WORK IN THEIR OWN COMMUNITIES.

Working at EduHives partly contributes to this, as it provides not only additional
income but also a sense of purpose and self-realisation.

1,6 % of tutors
(From the Synelnykove community in Dnipropetrovsk oblast and the Merefa community
in Kharkiv oblast) are considering relocation within their oblast,

and another 1,6 % (from the Pavliohrad community) are considering relocation within
Ukraine.

CHALLENGES
IN TUTORS’ WORK

THE DIFFICULTIES AND CHALLENGES DESCRIBED IN TUTORS’ OPEN-ENDED
RESPONSES CAN BE GROUPED AS FOLLOWS:

1. SECURITY CONTEXT:

constant activities in shelters; shelling and air raid alerts; inability to plan ahead; specific
organisational challenges during alerts.

2. CHILDREN'’S EMOTIONAL STATE AND MOTIVATION:

the need to distract children from current realities; the difficulty of providing continuous
emotional support under stress; emotional burnout and fatigue; working with different

age groups; supporting children with special educational needs.



3. OVERLOAD AND HIGH VOLUME OF RESPONSIBILITIES:

extensive reporting requirements (daily/monthly); working on Saturdays / lack of rest;
a large number of mandatory tasks associated with the tutor role.

4. EQUIPMENT, RESOURCES, AND WORKING CONDITIONS:

insufficient STEM materials; lack of an additional tutor; financial difficulties faced
by education sector workers; the need for better provision of handout materials

for activities.

5. ADMINISTRATIVE CHALLENGES:

insufficient motivation among school principals; difficulties in coordination between
the center and the school. Overall, tutors rated their interaction with the administrations
of the institutions hosting EduHives at 4.7 out of 5, with only three tutors reporting specific
difficulties.



CHAPTER 8

THE TEACHING COMMUNITY
AS A TARGET AUDIENCE
OF EDUHIVE



USE OF LEARNING CENTRE
SPACES BY TEACHERS

Among the 304 surveyed teachers, 93% are women and 7% are men. 33% are primary school

teachers, while the remaining 77% are subject teachers of both genders. From the overall

sample, 37% of teachers are involved in the learning loss recovery programme implemented

at the digital learning centres; therefore, they regularly use the space during catch-up classes.

Among all surveyed teachers,
94 °/ USE THE EDUHIVE
O SPACE.
ALL TEACHERS WHO USE THE SPACE
CONFIRMED THAT THE LEARNING

CENTRE SUPPORTS THEM IN THEIR
WORK.

A primary school teacher from the Balakliia
community in Kharkiv oblast noted:

THIS IS THE ONLY SAFE PLACE WHERE
WE CAN MEET WITH CHILDREN.

A science and chemistry teacher from
the Berezanka community in Mykolaiv
oblast shared:

THE EDUHIVE EDUCATION CENTRE SUP-
PORTS ME AS A TEACHER IN MY PRO-
FESSIONAL DEVELOPMENT BY PROVID-
ING OPPORTUNITIES TO PARTICIPATE
IN EDUCATIONAL EVENTS, WEBINARS,
SUPERVISION SESSIONS, AND TRAIN-
INGS. THANKS TO THE CENTRE’'S SUP-
PORT, | IMPROVE MY PEDAGOGICAL
COMPETENCIES, INTRODUCE MOD-
ERN EDUCATIONAL APPROACHES,
AND GAIN INSPIRATION FOR CREATIVE
WORK WITH STUDENTS.



A mathematics teacher from the Zhovti Vody community in Dnipropetrovsk oblast added:

THE EDUCATION CENTRE HELPS TO ORGANISE WORK WITH CHILDREN EFFEC-
TIVELY, TAKING INTO ACCOUNT THEIR INDIVIDUAL NEEDS, PSYCHOLOGICAL
CHARACTERISTICS, INTERESTS, AND POTENTIAL. IT ALSO PROVIDES READY-MADE
OR ADAPTED METHODOLOGICAL MATERIALS, AS WELL AS DIDACTIC AND DIGITAL
RESOURCES.

TEACHERS USE EDUHIVE WITH THE FOLLOWING
FREQUENCY:

o,
DAILY = 18 /o (16% OF WHOM DO NOT CONDUCT CATCH-UP CLASSES);

L8 %
2-3 TIMES PER WEEK & 0 (21% OF WHOM DO NOT CONDUCT CATCH-UP

CLASSES);

once per wew I B4

"ONCE EVERY Two weEKs B- 34
0,

"onc per monTH B39

DO NOT USE EDUHIVE 6 %.

Thus,

79 o/ OF EDUCATORS USE THE EDUCATION CENTRE SPACE AT LEAST ONCE
O PER WEEK,

regardless of whether they are involved in the learning loss recovery programme implemented
by savED at EduHive centres.



According to tutors’ assessments, teachers use the digital education centre space as fol-
lows: daily — 75%, 1-2 times per week — 14.5%, and 1-2 times per month — 5.5%. Some
tutors noted that "only primary school teachers use the centre”, that "academic competi-
tions are held at the centre”, and that "computer science teachers use the centre most fre-

quently.”
A tutor from a Digital Learning Centre A tutor from a Digital Learning Centre
in Zaporizhzhia observed: located in a hospital in Zaporizhzhia noted:

TEACHERS FROM COMMUNITIES CHILDREN UNDERGOING MEDICAL

CURRENTLY UNDER OCCUPATION TREATMENT HAVE THE OPPORTUNITY
AND WITHOUT ACCESS TO OFFLINE TO CONNECT TO THEIR SCHOOL LES-

EDUCATION VISIT THE CENTRE SONS.
DAILY.

TEACHERS COME TO EDUHIVE:

TO CONDUCT ADDITIONAL LESSONS — 92 °/o$

TO PRINT EDUCATIONAL MATERIALS — 23 °/o$

TO USE COMPUTERS — 22 °/o:

FOR REST — 17,5 %:

TO CONDUCT LEARNING LOSS RECOVERY CLASSES — 6,5 °/o:

TO HOLD HOMEROOM SESSIONS, EVENTS, AND TRAININGS — 2,5 %.



BENEFITS OF EDUHIVE
FOR TEACHERS

The education centre not only enables teachers to conduct lessons there but also
supports them in their work. This is confirmed by Q4 % of teachers.

The space contributes to enriching the learning process with various interactive and visual
activities (videos, online games, quests, tasks). It also provides the opportunity to print nec-
essary materials or additional literature that helps reinforce learning and improve children'’s
knowledge. The available resources support an individual approach to children, help unlock

their potential, and allow teachers to consider the specific needs of each child.

A teacher from a school in the Zhovti Vody community of Dnipropetrovsk oblast, where

a Digital Learning Centre operates, said:

THE LEARNING CENTRE HELPS TO ORGANISE WORK WITH CHILDREN EFFEC-
TIVELY, TAKING INTO ACCOUNT THEIR INDIVIDUAL NEEDS, PSYCHOLOGICAL
CHARACTERISTICS, INTERESTS, AND POTENTIAL. IT ALSO PROVIDES READY-
MADE OR ADAPTED METHODOLOGICAL MATERIALS, AS WELL AS DIDACTIC
AND DIGITAL RESOURCES.

Additionally, according to tutors’ feedback, teachers use the centre for individual sessions
with children with special educational needs, for corrective speech therapy lessons, and for

informal communication with children and colleagues.



8.2. Benefits of EduHive for teachers

TUTORS RATE THEIR
INTERACTION WITH TEACHERS

AT 4,6 outoF S.

Learning centres not only support teachers in their work with children but also influence
their PROFESSIONAL DEVELOPMENT. The centre serves as a space where teachers
HAVE OPPORTUNITIES FOR PROFESSIONAL EXCHANGE WITH COLLEAGUES
(68 %). Another important aspect of professional development is the TRAINING
AND LEARNING OPPORTUNITIES that teachers can attend at the centre (67 %). Ta-
kodk Ha npodecinHmit possuTok yumtenis Bnnvsac PARTICIPATION IN THE LEARNING
LOSS RECOVERY PROGRAMME AND SUPPORT FROM METHODOLOGISTS also
contribute to teachers’ professional development (36 %).

Almost all teachers These data demonstrate THE

(93 %) IMPORTANT ROLE OF EDUHIVE

CENTRESIN CREATING IMPROVED
PLAN TO CONTINUE WORKING CONDITIONS EOR FORMAL
AT THE LEARNING CENTRE.

EDUCATION through a safe, well-

equipped, and multifunctional space

For some educators, this decision depends e 1 16 eervaiient (6 aonelie

on circumstances such as remuneration lessons, print educational materials

or the security situation in the country. sl el Baavaan dEeeEs
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CHAPTER 9

EDUHIVE FOR SCHOOLS
AND COMMUNITIES



THE ROLE OF "EDUHIVE”
IN THE LIFE OF THE SCHOOL

AND THE COMMUNITY

EduHive centres contribute to increasing satisfaction with learning and to building horizontal

connections both among children and among teachers.

The greatest impact of EduHive centres on school life, as reported by school

principals, is

THE IMPROVEMENT OF CHILDREN’S LEISURE TIME. Thanks

to various extracurricular activities, clubs, and events, children have opportunities

for creative development, communication with peers, socialisation, and the formation

of leadership skills in an offline environment.

A school principal from the Bohdanivka
community of Kyiv oblast, where an Edu-
Hive centre operates, said:

THANKS TO THE CENTRE, CHILDREN
HAVE THE OPPORTUNITY NOT ONLY
TO STUDY BUT ALSO TO COMMUNI-
CATE, TAKE PART IN COMPETITIONS
AND EVENTS; SCHOOL SELF-GOVERN-
MENT IS ACTIVELY FUNCTIONING.

Comfortable and safe conditions help

make the learning process calmer,
RESTORE CHILDREN'S EMOTIONAL
WELL-BEING, and REVIVE THEIR

INTEREST IN LEARNING, as reported by

representatives of school administrations.



A school principal in the Berezan commu-
nity of Mykolaiv oblast, where an EduHive

centre operates, noted:

Holding various activities in the centre con-
tributes to the recovery of children’s emo-
tional state after different psychological
stresses or traumas.

Modern equipment is not only helpful for

students during learning but also

USEFUL FOR TEACHERS
IN THEIR WORK.

A deputy school principal in the Berezan
community of Mykolaiv oblast, where

an EduHive centre operates, said:

The EduHive centre has modern equip-
ment used by students and teachers (lap-
tops, tablets, a projector, a library of con-
temporary interesting literature, didactic
and board games). This significantly influ-
ences the quality of classes in the cen-
tre. It is a comfortable space where it
is pleasant to study and spend time,
so children are happy to attend EduHive.
All the activities that take place there
directly improve the quality of teaching
in the lyceum. Conducting various activ-
ities in such a centre helps restore emo-
tional well-being after different psycho-
logical stresses or traumas.

School administrations also emphasise
that the possibility of organising and
implementing active extracurricular life
at school becomes one of the FACTORS
PARENTS CONSIDER WHEN CHOOS-
ING AN EDUCATIONAL INSTITUTION
FOR THEIR CHILD.



A school principal in Zaporizhzhia, where
a Digital Learning Centre operates, ex-
plained:

THE LEARNING CENTRE MAKES
IT POSSIBLE TO INVOLVE MORE
CHILDREN IN FACE-TO-FACE LEARNING,
ESPECIALLY FROM PRIMARY SCHOOL,
WHOSE PARENTS CANNOT PICK
THEM UP AT 11:20. IN ADDITION, IT IS
A HUB OF ADDITIONAL INTERESTING
ACTIVITIES THAT ATTRACT CHILDREN
AND IS ONE OF THE FACTORS PARENTS
TAKE INTO ACCOUNT WHEN CHOOSING
A SCHOOL.

e

9.1. EduHive for schools and communities

According to tutors, EduHive
helps DIVERSIFY THE LEARNING
PROCESS. It is not only a place
for studying but also for children’s
CREATIVE DEVELOPMENT AND
SOCIALISATION. The LEARNING
LOSS RECOVERY PROGRAMME
conducted at the centres engages
a large number of children. Thanks
to this

not only learn missed material

programme, students

and improve their knowledge,
but it also RESTORES THEIR
CONFIDENCE in their own
abilities.

SINCE THE EDUCATION CENTRE CONTINUES TO OPERATE
IN THE SUMMER, IT SERVES AS A PLACE THAT BUILDS
COMMUNITY AND HELPS MAINTAIN CONNECTIONS
BETWEEN TEACHERS AND STUDENTS THROUGHOUT

THE ENTIRE YEAR.
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ACTIVITIES ORGANISED
IN EDUHIVE FOR SCHOOLS

AND COMMUNITIES

According to school administrations, EduHive centres are frequently (96 °/o) used
for school events or community events; this was also reported by 97 % of tutors.

Among the events held in the centre, one
can highlight

INDIVIDUAL CONSULTATIONS

FOR TEACHERS (85 %);

PEDAGOGICAL COUNCILS (77 %).
The centres

o HOST GUESTS (74 %)
and hold
o PARENT MEETINGS (68 %).

Principals, teachers, and tutors also men-
tion academic competitions, clubs, extra-
curricular activities, district and oblast-
al seminars and workshops, graduation
events, charity initiatives, meetings with
NGOs and local self~-government bod-
ies, as well as with representatives of the

State Emergency Service and juvenile

police. The facilities of the centre ena-
ble the preparation for and administration
of the National Multisubject Test (NMT).

Separately,

EVENTS FOR ADULTS

ARE HELD IN THE CENTRES
(COURSES, TRAININGS,
SPORTS ACTIVITIES),

AS REPORTED BY 38 %

OF TUTORS:

trainings in first pre-medical aid or mine safe-
ty, psychological trainings and consultations,
which are particularly important for frontline
and de-occupied communities where Edu-
Hive centres operate. In addition, the space
serves as a meeting place with public organ-

isations or as a training venue for teachers.



CENTRES’
SELF-SUFFICIENCY

43 % OF TUTORS ARE NOT CONFIDENT

that the centre can sustain its operations independently,
26 °/ assess this capacity at
© 4-5POINTS.

31 O/ OF SURVEYED TUTORS
O believe that the centre WILL NOT BE ABLE TO FUNCTION WITHOUT
EXTERNAL SUPPORT.

For the most part, tutors are not aware of the school leadership’s plans regarding the future
existence of the centre.

For their part, after the end of support from savED, school administrations plan to contin-
ue using the space for the educational process (as classrooms for computer science les-
sons or for teacher consultations) and for organising children’s leisure activities in gener-
al. They intend to keep various activities related both to learning (learning loss recovery
or computer science lessons) and to creative development (clubs, workshops, trainings).
In addition, the space is planned to be used for meetings with parents, with other teachers,
for sessions, meetings, or other community events. The administration also anticipates that

the education centre may become more specialised and serve primarily as a creative space.
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To ensure that the centre continues to operate in the same format as now, school ad-
ministrations need FINANCIAL SUPPORT to maintain the MATERIAL AND TECHNI-
CAL BASE (additional furniture, laptops, etc.), as well as FUNDING FOR TUTOR RE-
MUNERATION. A space like EduHive requires TRAINED SPECIALISTS who know
how to use the available resources effectively for themselves and for children. It is al-
so important that CHILDREN REMAIN MOTIVATED to continue such learning and ac-
tivities.

The administration also needs SUPPORT FROM PARTNERS, in particular savED, COM-
MUNITY LEADERSHIP, and LOCAL AUTHORITIES, for EduHive centres to function in the
same format. All the factors mentioned above — along with the unresolved status of edu-
cation centres at the national level (lack of legal clarity, limited funding, difficulties with in-

tegration into the education system, challenges in building partnerships and scaling, as well

as the legal vulnerability of centres and their staff) — create obstacles to their work.

=




CONCLUSIONS



The results described above allow us to confirm the hypothesis that

EDUHIVES ARE AN EFFECTIVE — AND, APPROPRIATELY,
COST-EFFECTIVE — SOLUTION FOR RESTORING ACCESS

TO EDUCATION, CONTRIBUTING TO THE PRESERVATION

OF SOCIAL CAPITAL, IN PARTICULAR THROUGH FOSTERING
A SENSE OF BELONGING TO ONE’S COMMUNITY.

The learning centres directly influence the level of satisfaction with learning, promote
the development of horizontal and vertical connections among children, teachers, tutors,
schools, and communities, support social integration, and create a sense of meaning in their
actions for all stakeholders involved.

Below, we present arguments related to each of the assumptions underpinning the main
hypothesis.

EDUHIVES CONSTITUTE A NEW SOCIAL SPACE
WITHIN COMMUNITIES, WHERE CHILDREN
GAIN NOT ONLY AN OPPORTUNITY TO RESUME
LEARNING BUT ALSO A SAFE

AND SUPPORTIVE ENVIRONMENT FOR SOCIAL-
ISATION AND INTERACTION WITH PEERS.

The EduHive network operates in large cities as well as in towns and villages, thereby
ensuring access to educational opportunities for children from diverse types of settlements,
including those where educational infrastructure is limited, damaged, or destroyed. In most
communities where EduHives function, more than 80 % of children lack consistent access
to in-person schooling due to hybrid or fully remote formats of education. In this context,

EduHives serve as safe physical spaces for live communication, learning, and social interaction.



o,
67 /O OF CHILDREN REPORTED MAKING FRIENDS AT EDUHIVES,

O,
WHILE 51,7 /O NOTED AN EXPANSION OF THEIR SOCIAL CIRCLE.

Parents (62 %) and tutors (91 %) confirm that children have become more open, communica-
tive, and socially active. The centres foster friendships among children of different ages, sup-
port children with special educational needs, and facilitate the integration of internally dis-

placed children into new communities.

THE LEARNING CENTRES FUNCTION SIMULTANEOUSLY

AS SITES FOR FORMAL SCHOOL-BASED LEARNING (CLASSES
TO ADDRESS LEARNING LOSSES AND ADDITIONAL CLASSES
WITH TEACHERS) AND FOR NON-FORMAL EDUCATIONAL
AND RECREATIONAL ACTIVITIES (CLUBS, READING, GAMES,
WORKSHOPS, AND OTHER INITIATIVES). THIS INTEGRATED
MODEL CONTRIBUTES TO THE IMPROVEMENT OF CHIL-
DREN’S ACADEMIC KNOWLEDGE, BROADENING OF THEIR
GENERAL ERUDITION, AND DEVELOPMENT OF SOFT SKILLS.

Of these, 69 %

OVER more than ACROSS were ACADEMIC
Al10-monTH | 2F SESSIONS EL ACTIVITIES,
PERIOD, WERE CONDUCTED EDUHIVES. whife 31% were

NON-ACADEMIC.



The most popular activities among children included both educational and leisure components:

%/ \e
PLAYING WITH FRIENDS (40,2 %); TEE R
WATCHING FILMS OR CARTOONS (10,3 %); THEIR OVERALL EXPE-
LESSONS TO ADDRESS LEARNING LOSSES (10,1 %); RIENCE IN EDUHIVES
ADDITIONAL CLASSES WITH TEACHERS (8,5 %). AT 4,5 OUT OF 5.

The centres are primarily associated with a FUN (43%), COMFORTABLE (26 %),
and INTERESTING (17 %) environment, which positively influences children’'s emotional

well-being.
8 6 o/ OF CHILDREN REPORTED THAT 8 5 o/ STATED THAT THEY
© THEY HAD LEARNED SOMETHING O HAD ACQUIRED
NEW IN EDUHIVES, NEW SKILLS.

The areas of learning included school subjects, social and emotional learning, Ukrainian history

and culture, safety knowledge, practical technologies, and digital tools.

o stated that children became more organised, confident,
86 /o OF TUTORS active, and engaged in the learning process.

)
2393 /o OF CHILDREN | reported an improvement in their academic performance.

()
35 /O OF PARENTS observed increased motivation to learn.

EduHives thus contribute to the development of intrinsic motivation by making

learning engaging and supportive rather than solely performance-driven.




3 5’ 8 °/° OF PUPILS felt that their leisure time had become more

enjoyable,
O having a safe place to spend time before, after,
32 ’8 /° REPORTED or between school lessons.
32 5 °/ noticed that their children spent less time
’ O OF PARENTS on digital devices.

17.6 % ted a growing interest in readi g
N O OF STUDENTS reported a growing interest in reading, supporte
by the availability of libraries in EduHives

13 % OF PARENTS and reading-focused activities.

52 % OF PARENTS 26 % OF PARENTS

observed an improvement in their child’s reported better relationships with their chil-
emotional state, describing children as hap- dren, noting greater openness, emotional
pier, calmer, and more cheerful. balance, initiative, and attentiveness.

Children themselves indicated increased self-confidence, improved leadership skills,
reduced anxiety, and greater ease in communication. Tutors confirm that regular
participation in EduHive activities helps children become more open, learn constructive

interaction, and contribute to a warm, supportive group atmosphere.




THE COST OF ESTABLISHING AND
MAINTAINING EDUHIVES ALIGNS WITH THE
PRINCIPLE OF LOWER COST — HIGH IMPACT

The estimated cost of establishing and operating one EduHive for one year is approximately

EUR 50 000.

When calculated per child based on the average number of unique beneficiaries

(32 279 CHILDREN ACROSS 76 EDUHIVES
OVER TEN MONTHS),

this amounts to EUR 118 per child receiving improved access to academic learning
and meaningful leisure activities. As this calculation is based on ten months of opera-
tion — and some centres had been functioning for only four to six months at the time
of data collection — the actual per-child cost may be even lower. In assessing cost-ef-
fectiveness, it is also essential to consider the broader value of EduHives beyond direct
benefits to children. As demonstrated earlier in this report, the centres generate addi-
tional positive effects for teachers, schools, and parents, including improved teaching
conditions, enhanced professional collaboration, and stronger school—-community rela-

tionships.

PARENTS OF CHILDREN WHO REGULARLY
ATTEND EDUHIVES GAIN MORE TIME

FOR WORK, PERSONAL MATTERS,

AND HOUSEHOLD RESPONSIBILITIES WHILE
BECOMING MORE ENGAGED IN THEIR
CHILDREN'’S EDUCATION



47 °/° OF PARENTS

reported having more time for professional
activities, household duties, or farming

as a result of their child’s participation

in EduHives,

27 % OF PARENTS

use this freed-up time for personal
development, hobbies, or rest.

55 °/° OF PARENTS

attended events held at EduHives,
indicating greater involvement in their
children’s educational experience.

11 °/° OF PARENTS

stated that they were able to return
to work thanks to the availability
of the centre.

Among parents whose children attend
DIY EduHives,

38 % OF PARENTS,

reported financial savings, as they
no longer need to pay for external
extracurricular activities.

and the educational environment.

Observing tutors’ work has also influenced parenting practices: many parents report
adopting a more supportive approach — listening more and applying less pressure —
which has strengthened trust within families. As parents no longer need to spend
significant time helping with homework, they can instead engage in more meaningful
shared activities with their children. Overall, EduHives function not only as educa-
tional spaces for children but also as platforms that support parents, foster the devel-

opment of positive parenting skills, and strengthen the connection between families




TUTORS OF EDUHIVES EXPERIENCE
PROFESSIONAL AND PERSONAL

GROWTH THROUGH TRAINING PROVIDED
BY SAVED SPECIALISTS, WHICH HELPS
BUILD TRUST-BASED RELATIONSHIPS WITH
CHILDREN AND CREATES THE POTENTIAL
FOR DEVELOPING A TUTOR COMMUNITY.

97 5°/ of tutors reported that they acquired new knowledge and skills while
’ ° working in EduHives — ranging from non-formal education methodologies
to the use of digital platforms and the development of soft skills.

81,5 % consider the amount 86 % express strong motivation

of training sufficient, for further professional

development.

support the idea of creating ready to take an active
80,5% L6%

a tutor community, role in its development.

93 5°/ of tutors wish to remain in their communities, which indicates a strong
’ O  senseof purpose and commitment to their work.

Children rated the support provided by tutors at 4.4 out of 5, and 11% of students re-
ported turning to a tutor in difficult emotional situations — a higher level of trust than
that expressed toward teachers, grandparents, or siblings. This high level of trust high-
lights the significant role tutors play in children’s well-being and creates strong poten-
tial for their positive influence, including within the framework of the core educational
programs that began operating in EduHives in autumn 2025.




EDUHIVES ARE AN INTEGRAL PART OF THE
ECOSYSTEM OF THE SCHOOLS IN WHICH
THEY OPERATE AND GENERATE ADDED VALUE
FOR TEACHERS, SCHOOL COMMUNITIES,

AND LOCAL COMMUNITIES
() OF SURVEYED (o) VISITING
94 /° TEACHERS 79 /° THEM
use EduHives, at least once a week.

Within these spaces, o TEACHERS CONDUCT ADDITIONAL LESSONS (32 %)
PRINT MATERIALS (23 %)

USE DIGITAL EQUIPMENT (22 %)

REST BETWEEN CLASSES (17,5 %)

PROVIDE INDIVIDUAL SUPPORT TO CHILDREN
WITH SPECIAL EDUCATIONAL NEEDS.

(o)

(o)

(0]

o

In many communities, the EduHive is the only safe space for in-person meetings —

including for teachers from temporarily occupied territories.

94 °/° OF TEACHERS

believe that EduHives significantly support
their work by providing access to technol-
ogy, methodological materials, interactive
resources, and opportunities to adapt les-
sons to students’ individual needs.

The centers contribute to the per-
sonalization of learning, the devel-
opment of inclusive practices, and
the overall improvement of teaching
quality.



6 8 °/ use EduHives for professional
© OFTEACHERS exchange with colleagues,
67 °/° for training and professional development,

[+) .
O spart of the learning recovery program.

This demonstrates that EduHives
play an important role in preserving
and strengthening the social capital

of the teaching community.

96 % of school principals and 97 %
of tutors confirm that EduHives are regularly
used for school and community events,
including consultations, pedagogical
councils, parent meetings, clubs, seminars,
celebrations, and meetings with NGOs,
the State Emergency Service, and juvenile
police. In addition, EduHives serve as spaces
for adults, hosting safety trainings, courses,
sports activities, and psychological support —
which is particularly vital for frontline and de-
occupied communities. EduHives operate
year-round, including during summer,
maintaining continuous connections among
students, teachers, and the wider community.
As such, they organically integrate functions
of recovery, development, and peacebuilding

within vulnerable communities.



The study also made it possible to identify SEVERAL PRIORITY AREAS FOR IMPROVEMENT
to ensure an even higher quality and sustainability of EduHive operations.

PROVISION OF STATIONERY, CREATIVE MATERIALS, GAMES,
AND BOOKS

Due to the high intensity of use, these materials quickly run out or become unusable.
A way to address this problem would be minimal additional funding for EduHives
of €2,000-€3,000 per year, which would allow for the renewal of EduHive libraries

as well as stocks of consumable materials for lessons and extracurricular activities.

DEVELOPMENT OF COMMUNICATION CHANNELS

According to the surveyresults, 53% of parents are subscribed to EduHive
channels in messengers, so there is a need to engage more parents.
This would not only expand opportunities for quick communication
on everyday issues but also contribute to the formation of horizontal
connections within the parent community, bringing together parents

of children from different classes and even different schools.



WORK WITH HIGH SCHOOL STUDENTS

For the second year in a row, the study shows that teenagers participate
less in EduHive activities; however, according to this year's results, they
remain regular visitors to EduHives that have been operating for two
or more years if they started attending the center earlier. This indicates
that the audience of EduHives that will continue to operate will grow
older, so the content and equipment of the centers should correspond
to the needs of adolescents. In this context, the implementation of the

UActive youth program on the basis of EduHives seems appropriate.

SUPPORT FOR TUTORS

The tutor survey once again highlighted a number of challenges they face daily:
the security context (classes in shelters, air alarms), the difficult emotional state
of children, workload, and administrative barriers. Despite this, EduHive tutors ad-
minister the centers, conduct activities with children, have begun implementing core
educational programs, help teachers organize their work, and maintain communi-
cation with school leadership, among other tasks. In these conditions, tutors need
support and relief. This could be achieved, for example, through off-site retreats
to safer oblasts of Ukraine, as well as through the development of a tutor communi-

ty that would provide support via horizontal networks.



FINANCING OF EDUHIVES

Although school administrations plan to continue using EduHive spac-
es for learning, leisure, meetings, and creative activities after savED’s
support ends, financial support is needed to maintain the current for-
mat of work. Without the savED team and tutors, an EduHive would
be just an equipped classroom. As this study has shown, the social
capital of schools and communities where EduHives operate is pre-
served precisely through meaningful leisure activities for children,
quality lessons, and the formation of a sense of purpose and a sense

of community. And this can be created only by people for people.






